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LETTER FROM SECRETARY-GENERAL

Honourable participants,

I, as the Secretary-General of Galatasaray University Model United Nations 2020, would like to 

thank you because of your participation for the twentieth annual session of a diplomatic tradition.

For the past 19 years, Galatasaray University Model United Nations has brought together some of the 

most impressive young leaders to debate issues pertinent to past, present and future crises on a global 

scale. Each year they have demonstrated an unparalleled capacity to collaborate and negotiate with 

fellow delegates on some of the most divisive issues. The skills delegates will learn at GSMUN - 

effective negotiating, public speaking, critical thinking, and teamwork - are intended to form an 

understanding of diplomacy for the next generation of diplomats, politicians and leaders.

This year, the conference theme of the 20th session of tradition focuses on the notion of diplomacy. 

This year’s theme is “Diplomacy as an Art of Telling”, inspired by the famous quote of Sir Winston 

Churchill. We’re looking forward to sharing this tradition of diplomacy with you during 

GSMUN’20.

Welcome to the diplomacy, salute together!

İkbal Baş 

Secretary-General



LETTER FROM UNDER-SECRETARY-GENERAL

Distinguished participants,

I sincerely welcome you to the twentieth annual session of Galatasaray Model United Nations 

Conference. My name is Burak Can Gül from Bilkent University.

In the recent past, conflicts between states and terrorist organisations have had devastating effects in 

various areas. In addition to the damage done to historical monuments linking the past and present, 

large masses of people were deprived of their human rights and forced to emigrate. The 

contemporary troubles are the problems of all the citizens of the world, we as humanity are 

responsible for our cumulative heritage and each other's lives. At this substantial conference, as 

members of UNESCO, you will work to make the world a more vivant place for all. As Under-

Secretary-General, I guarantee you will be equipped with the necessary tools when the time comes to 

tackle these universal issues.

During the sessions I, along with my academic assistants will be there to guide and support you. I 

hope through the fruitful debates, individual improvement will be possible as well as the emergence 

of relevant solutions. Furthermore, I believe all the delegates of United Nations Educational, 

Scientific and Cultural Organization will be responsible and fully prepared to deal with all the issues 

to be addressed in the agenda.

I wish to welcome you once more, to GSMUN’20.

Best Regards,

Burak Can Gül

Under-Secretary General responsible for United Nations Educational, Scientific and Cultural 

Organization

Alperen Birlik

Academic Assistant of Under-Secretary General responsible for United Nations Educational, 

Scientific and Cultural Organization
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INTRODUCTION & OVERVIEW OF THE COMMITTEE 

The United Nations Educational, Scientific and Cultural Organization 

During this year’s edition of GSMUN you will be taking part in a simulation of the UNESCO. In this 

simulation there will be an emphasis on the deliberation and debate, rather than fully engaging in all 

the intricacies of the United Nations legal system and procedure. The required knowledge, 

preparation and time we have at our disposal do not allow us to do so. Therefore, our goal in this 

simulation is to give participants the feeling of what is like to represent a country as an ambassador, 

and how it feels to conduct negotiations in the UNESCO. To do this properly, it is crucial to know 

what the roles and capacities of the United Nations are and how the UNESCO functions within the 

structure of the UN. Being familiar with its structure and function will help you make better use of 

the peculiarities of the system and help you in the debates. The United Nations Educational, 

Scientific and Cultural Organization is the authority for being responsible of the international 

coordination in education, science, culture and communication. It bounds nations and societies, the 

wider public so that each child and citizen:

 • has access to quality education; a basic human right and an indispensable prerequisite for 

sustainable development; 

• may grow and live in a cultural environment rich in diversity and dialogue, where heritage serves as 

a bridge between generations and peoples; 

• can fully benefit from scientific advances; 

• and can enjoy full freedom of expression; the basis of democracy, development and human dignity.

UNESCO, with its increasing importance, believes that interconnections and diversity in this 

globalised world of ours must serve as opportunities to build peace in the minds of men and women. 

The General Conference, meets every two years where Member States and Associate Members, 

together with observers for non-Member States, intergovernmental organisations and non-

governmental organisations (NGOs) attend, consists of the representatives of UNESCO's Member 

States. A vote given to the country is irrespective of its size or the extent of its contribution to the 

budget. The General Conference determines the policies and the main lines of work of the 

Organization, setting the programme and the budget of UNESCO. Every four years it elects the 

Members of the Executive Board and appoints the Director-General. Official working languages of 

the General Conference are Arabic, Chinese, English, French, Russian and Spanish. The Executive 

Board which ensures the overall management of UNESCO, prepares the work of the General 

Conference and sees that its decisions are properly carried out. The functions and responsibilities of 



the Executive Board are derived primarily from the Constitution and from rules or directives laid 

down by the General Conference. Every two years the General Conference assigns specific tasks to 

the Board. Other functions stem from agreements concluded between UNESCO and the United 

Nations, the specialised UN agencies and other intergovernmental organisations. The Executive 

Board’s fifty-eight members are elected by the General Conference, where they meet twice a year. 

The choice of these representatives is largely a matter of the diversity of the cultures they represent, 

as well as their geographic origin, since fruitful negotiations are needed for reaching a balance 

among the different regions of the world in a way that will reflect the universality of the 

Organization. 

History of UNESCO and the Preservation of the World heritage 

Before WWII: 

• The International Committee of Intellectual Co-operation (CICI), founded in Geneva in 1922 and 

its executing agency, the International Institute of Intellectual Co-operation (IICI), established in 

Paris, during 1925. These Institutions lasted until 1946 

• The International Bureau of Education (IBE), created in Geneva in 1925, has been part of the 

UNESCO Secretariat under its own statutes from 1969. 

During WWII:

 As early as 1942, in wartime, the allied European countries, met in the United Kingdom for the 

Conference of Allied Ministers of Education (CAME). The Second World War was far from over, 

but those countries were already looking for ways and means to reconstruct their systems of 

education once peace was restored. Very quickly, the project gained momentum and soon took on a 

universal note. New states, including the United States, decided to join in. 

After WWII: 

Upon the proposal of CAME, a United Nations Conference for the establishment of an educational 

and cultural organization (ECO/CONF) was organised in London from 1 to 16 November 1945. The 

Conference started right after the end of the war. It gathered together the representatives of forty-four 

countries who decided to create an organization that would embody a genuine culture of peace. In 

their eyes, the new organization must establish the “intellectual and moral solidarity of mankind” 

and, in so doing, prevent the outbreak of another world war. At the end of the conference, thirty-

seven countries decided to found the United Nations Educational, Scientific and Cultural 

Organization. The Constitution of UNESCO, signed on 16 November 1945, came into force on 4 

November 1946 after ratification by twenty countries (Australia, Brazil, Canada, China, 

Czechoslovakia, Denmark, Dominican Republic, Egypt, France, Greece, India, Lebanon, Mexico, 



New Zealand, Norway, Saudi Arabia, South Africa, Turkey, United Kingdom and United States). 

The first session of the General Conference of UNESCO was held in Paris from 19 November to 10 

December 1946 with the participation of representatives from 30 governments entitled to vote. The 

composition of the founding Member States of UNESCO was decided by the political divisions of 

the Second World War, in fact, It was not until 1951 that Japan and the Federal Republic of Germany 

became Members, and Spain was accepted in 1953. Other major historical factors that left their trace 

on UNESCO where: the Cold War, the decolonisation process and the dissolution of the USSR. The 

USSR joined UNESCO in 1954 and was replaced by the Russian Federation in 1992, alongside the 

12 former Soviet republics. Nineteen African states became Members in the 1960s. As a 

consequence of its entry into the United Nations, the People's Republic of China has been the only 

legitimate representative of China at UNESCO since 1971. The German Democratic Republic was a 

Member from 1972 to 1990, when it joined the Federal Republic of Germany. Some countries 

withdrew from the Organization for political reasons at various points in time, but they have today all 

rejoined UNESCO. South Africa was absent from 1957 to 1994, the United States of America 

between 1985 to 2003, the United Kingdom of Great Britain and Northern Ireland from 1986 to 1997 

and Singapore from 1986 to 2007.

DEFINITION OF CULTURAL HERITAGE

Heritage is the legacy that we receive from the past, that we experience in the present and that we 

will pass on to future generations. Through the 1972 Convention Concerning the Protection of the 

World Cultural and Natural Heritage, UNESCO established that certain places on Earth have 

“exceptional universal value,” belong to the shared heritage of humanity and are an irreplaceable 

source of life and inspiration.

However, cultural heritage is not limited to monuments and collections of objects. It also includes 

lived expressions inherited from our ancestors and passed on to our descendants. These include oral 

traditions, performing arts, social manners, rituals, celebrations, practices and knowledge and 

techniques related to traditional handcrafts. Despite its fragility, intangible cultural heritage or living 

heritage is an important factor in maintaining cultural diversity.

OREALC/UNESCO Santiago promotes educational practices to protect and safeguard cultural 

heritage through technical assistance provided to interested stakeholders and member states in the 

development of theoretical and practical knowledge for sustainable development. As a contribution 

to the implementation of UNESCO cultural conventions and the targets of the 2030 Agenda for 

Sustainable Development, we are undertaking initiatives to strengthen national and local capacities 

for managing historic areas, heritage sites, monuments, living heritage and cultural landscapes. Our 

office is holding events and training activities for professionals and social actors involved in culture. 



We also support the formulation of cultural heritage management plans that consider the area of 

education.

TANGIBLE AND INTANGIBLE CULTURAL HERITAGE

Cultural heritage often brings to mind artefacts (paintings, drawings, prints, mosaics, sculptures), 

historical monuments and buildings, as well as archaeological sites. But the concept of cultural 

heritage is even wider than that, and has gradually grown to include all evidence of human creativity 

and expression: photographs, documents, books and manuscripts, and instruments, etc. either as 

individual objects or as collections. Today, towns, underwater heritage, and the natural environment 

are also considered part of cultural heritage since communities identify themselves with the natural 

landscape.

Moreover, cultural heritage is not only limited to material objects that we can see and touch. It also 

consists of immaterial elements:  traditions, oral history, performing arts, social practices, traditional 

craftsmanship, representations, rituals, knowledge and skills transmitted from generation to 

generation within a community.

Intangible heritage therefore includes a dizzying array of traditions, music and dances such as tango 

and flamenco, holy processions, carnivals, falconry, Viennese coffee house culture, the Azerbaijani 

carpet and its weaving traditions, Chinese shadow puppetry, the Mediterranean diet, Vedic Chanting, 

Kabuki theatre, the polyphonic singing of the Aka of Central Africa (to name a few examples).

THE IMPORTANCE OF PROTECTING CULTURAL HERITAGE

But cultural heritage is not just a set of cultural objects or traditions from the past. It is also the result 

of a selection process: a process of memory and oblivion that characterises every human society 

constantly engaged in choosing—for both cultural and political reasons—what is worthy of being 

preserved for future generations and what is not.

All peoples make their contribution to the culture of the world. That’s why it’s important to respect 

and safeguard all cultural heritage, through national laws and international treaties. Illicit trafficking 

of artefacts and cultural objects, pillaging of archaeological sites, and destruction of historical 

buildings and monuments cause irreparable damage to the cultural heritage of a country. UNESCO 

(United Nations Educational, Scientific and Cultural Organization), founded in 1954, has adopted 

international conventions on the protection of cultural heritage, to foster intercultural understanding 

while stressing the importance of international cooperation.



The protection of cultural property is an old problem. One of the most frequently recurring issues in 

protecting cultural heritage is the difficult relationship between the interests of the individual and the 

community, the balance between private and public rights.

Ancient Romans established that a work of art could be considered part of the patrimony of the 

whole community, even if privately owned. For example, sculptures decorating the façade of a 

private building were recognised as having a common value and couldn’t be removed, since they 

stood in a public site, 

where they could be seen by all citizens

.

 Lysippos of Sikyon, Apoxyomenos (Scraper), Hellenistic or Roman copy after 4th c. Greek original, 

c. 390-306 B.C.E. (Museo Pio-Clementino, Vaticana)

In his Naturalis Historia the Roman author Pliny the Elder (23-79 C.E.) reported that the statesman 

and general Agrippa placed the Apoxyomenos, a masterpiece by the very famous Greek sculptor 

Lysippos, in front of his thermal baths. The statue represented an athlete scraping dust, sweat and oil 

from his body with a particular instrument called “strigil.” Emperor Tiberius deeply admired the 

sculpture and ordered it be removed from public view and placed in his private palace. The Roman 

people rose up and obliged him to return the Apoxyomenos to its previous location, where everyone 

could admire it.

Our right to enjoy the arts, and to participate in the cultural life of the community is included in the 

United Nation’s 1948 Universal Declaration of Human Rights.



THE ROLE OF CONFLICT ON CULTURAL HERITAGES

The 1954 Hague Convention for the Protection of Cultural Property in the Event of Armed 

Conflict outlaws the wilful damage or destruction of cultural heritage in war zones. This, and other 

legal instruments, make such damage or destruction a war crime. Such acts, potentially punishable by 

imprisonment, nonetheless seem to have become a more integrated and carefully orchestrated part of 

many armed conflicts, and legally binding treaties seem not to have had the deterring effect that cultural 

heritage and museum practitioners, lawyers and members of the general public had hoped they would. 

In fact, one might even make a case for the view that becoming, for example, a UNESCO World 

Heritage Site, has rendered certain historical locations and artefacts more vulnerable to intentional 

destruction in virtue of the high media visibility which goes hand in hand with such international 

recognition and status.

 

Several high-profile cases illustrate the dangers associated with the increased politicisation of the 

global value of cultural heritage artefacts and sites, including the blowing up by Al- Qaeda of the so-

called ‘Giant Buddhas’ in Afghanistan’s Bamiyan Valley and the widely broadcasted demolition by 

ISIL of Hatrene objects in the Museum of History in Mosul. Some headway has clearly been made in 

terms of pursuing criminal prosecution and implementing international war crime law, as illustrated 

by the 2016 conviction of Ahmad Al Faqi Al Mahdi by the International Criminal Court (ICC), for 

ordering attacks on religious and historic buildings in Timbuktu during the 2012 occupation by Ansar 

Dine and Al-Qaeda. Yet, we are still only in the early stages of aligning our sense of injury, grievance 

and loss at the “weaponising” of cultural heritage destruction in armed conflict with more pro-active 

responses and preventative measures.

 

CRIMEAN GOLD ARTEFACTS

The ongoing case of the Crimean gold artefacts is an interesting example here. In February 2014, over 

two thousand artefacts from several museums on the Crimean peninsula were loaned to the Allard 

Pierson Museum of the University of Amsterdam for display as part of an exhibition entitled “Crimea 

- Gold and Mysteries of the Black Sea”. The Scythian artefacts, crafted by an ancient nomadic people 

who inhabited the steppes between the Danube and the Don from the 8th century BC, include very 

valuable helmets, ancient jewellery, decorative objects and sheaths.

When the Russian army invaded the Crimean peninsula just weeks after the arrival of these artefacts 

in The Netherlands, a question immediately arose relating to where the artefacts should be returned 

http://www.unesco.org/new/en/culture/themes/armed-conflict-and-heritage/convention-and-protocols/1954-hague-convention/
http://www.unesco.org/new/en/culture/themes/armed-conflict-and-heritage/convention-and-protocols/1954-hague-convention/
https://www.bbc.com/news/world-europe-38314491


following the conclusion of the exhibition. The host state had signed contracts not only with the 

museums representing the collections, but also the Ministry of Culture of the country responsible for 

the exhibits (Ukraine at the time of the signing of the contract). However, with the annexation of the 

Crimean peninsula, it was no longer evident to which party the Allard Pierson Museum should return 

the exhibits: to the museums with which they had signed the contracts, or to the country to which they 

had belonged at the time.

 

In December 2016, the District Court of Amsterdam ruled that all the exhibits should be transferred to 

Kiev (in the Ukraine), as ‘only sovereign states can claim cultural heritage’ and the annexation of the 

Crimea to Russia had been declared illegal by the United Nations and other international bodies. 

Ukrainian authorities welcomed the decision, but the Crimean museums soon filed an appeal. The 

Director of one of the museums in question, Andrey Malgin, highlighted that there are also norms of 

ethics and science which are pertinent to this discussion, appealing to the importance of the unity of 

museum collections and the fact that the artefacts in question predated by far the establishment of 

Ukraine as a nation state.

 

With the appeal process starting in March 2019, Maarten Sanders, a lawyer representing the interests 

of Ukraine, held that “[s]o long as the Crimean museums are subject to the authorities of the Russian 

Federation, and so long as the territory on which they are established is occupied by the Russian 

Federation, Ukraine cannot exercise its state control over the museums and the collections they hold”. 

As a result, the Scythian artefacts are to be kept in Kiev for as long as the current political situation 

continues.

 

Conversely, and likening this incident to Napoleon’s plundering of museums during his Italian 

campaigns, the Russian Culture Minister, Vladimir Medinsky, recently threatened to cut off all 

museum exchanges with The Netherlands if it decides to uphold the verdict to return the remaining 

artefacts to Kiev despite the appeal.

 

Clearly, the outcome of this particular case will be finalised in court over the coming months and no 

doubt set an important legal precedent. Juridically speaking, there are thorny issues in need of 

disentangling, not least with regards to how legal texts should be interpreted when real-life events 

(such as military interventions) outpace changes in the law. But there are also other commitments and 

convictions involved in a conflict of this kind, not least ones to do with how we conceive of the 

relations between cultural artefacts and the members of the community which produced them, and the 

extent to which long-term stability of preservation may outrank the upholding of current contracts as 

an identifiable goal for cultural heritage and museum practitioners. Importantly, distinctly 

https://www.nbcnews.com/news/world/russia-ukraine-are-locked-legal-dispute-over-ancient-gold-n982606
https://www.nbcnews.com/news/world/russia-ukraine-are-locked-legal-dispute-over-ancient-gold-n982606
https://www.telegraph.co.uk/news/2017/11/16/russia-threatens-cut-museum-ties-netherlands-crimea-gold/


philosophical concerns of this kind have the power to influence how we conceptualise the terms and 

notions central to the relevant discussions in the longer term, and thereby significantly affect rulings 

such as these in the future.

 

Contenders here will include not only the artefacts themselves in virtue of being objects in some sense 

embodied with socio-cultural meaning (thereby raising the question of whether one can have a bona 

fide moral obligation towards an inanimate object) and the demographic group standing in the most 

privileged position with regards to the relevant artefacts (again in itself a complicated notion partly for 

the reasons specified above), but also future generations (either of the privileged community or as 

global citizens) who might be deprived of direct access to the valuable artefacts, or indeed the 

communities who created the artefacts in the first place (prompting questions about whether the dead 

can truly be harmed by posthumous interventions).

 

Much hangs here, in other words, on one’s underlying philosophical commitments, such as in relation 

to the nature and workings of moral obligations. For example, one can hold different views about 

whether and to which extent the living can, in fact, have obligations toward the dead Should one, for 

example, be sympathetic to the idea that the living can have obligations to the dead (see, e.g. 

Wisnievski 2009), one may come to a different understanding of the best way forward than if one were 

to disagree with that claim (see, e.g. Ott 2012). If one instead places the emphasis on what we may 

owe future generations – a line often favoured in discussions of sustainable development and climate 

change for example – then ensuring the present security of the Scythian artefacts might prove to be the 

most important consideration with respect to the guaranteeing their future survival. (Of course, if we 

are sympathetic to the idea that we owe it to as yet unborn human beings to safeguard our common 

cultural heritage we cannot simultaneously reject the view that we do not have moral obligations to the 

dead (solely) on the grounds that they do not currently exist.)

 

On the other hand, there are important questions to do with how the obligations one might have towards 

cultural artefacts of this kind are founded on the different forms of value we tend to ascribe to them. 

One such question relates to whether aesthetic value should be allowed to influence our moral duties 

to preserve, conserve and/or restore historical artefacts? More specifically, are our moral obligations 

to safeguard the Scythian artefacts somehow increased or exacerbated by the fact that these objects are 

very beautiful? Would our urge to preserve these artefacts remain intact should they have been less 

aesthetically valuable?

It is made.



Dimensions of cultural heritage destruction in Middle East

The civil war in Syria, which has continued since 2011, has led to the destruction of many cultural 

heritage sites in the region. It is reported that many historical monuments were abducted from the 

region with the war that entered its ninth year and that the ancient cities that were captured by the 

terrorist organization Daesh were severely damaged. Palmira is a region of military importance for 

Syria as it was in the past. In May 2015, the temple of Baalamsin in the ancient city, which was 

seized by the terrorist organization and made the connection between Deir ez-Zor and the capital 

Damascus, was blown up by ISIS militants in August 2015, and the archaeologist Khaled Assad, who 

was responsible for the maintenance of the ancient city of Palmira, was executed. Palmira, which is 

the gateway to natural gas deposits in Syria, is a strategic city for ISIS in terms of energy reserves. 

After the city was seized, the theatre in the ancient city was turned into a place where Assad soldiers 

were massively executed. The massacre of human and cultural heritage in Palmira has had a wide 

impact all over the world.

One of the biggest devastations in the country during the civil war took place in Aleppo, which has a 

history of 7000 years, including the Umayyad Mosque, the Al-Madinah Bazaar and the Armenian 

Church of Saint George. The UN Operational Satellite Applications Program (UNOSAT), the UN 

Institute of Education and Research (UNITAR), which conducts technological research through 

satellite imagery in areas of humanitarian crisis, said in a report issued in December 2014 that access 

to many parts of Syria is almost impossible. She reported. It is stated in the report that the works, 

which are very important for the history of mankind, were subjected to hard-to-compensate damages.  



In UNITAR's report, 290 cultural heritage sites in Syria and many important regions, the birthplace 

of civilizations, suffered great damage, 27 cultural heritage sites were completely destroyed, 189 

were severely damaged, and 77 were threatened with extinction. is emphasised.  Among the 

information included in the report is the destruction of many places on the UNESCO world cultural 

heritage list in Aleppo, especially in the northern part of Aleppo. One of the most striking buildings 

is the Umayyad Mosque, founded in 715 by the Umayyad dynasty instead of an old Byzantine 

church. This 1400-year-old historical structure was destroyed as a result of intense clashes between 

the troops of the Free Syrian Army and the soldiers of the Assad regime.

Crac des Chevaliers (Castle of the Knights) is one of the most important medieval castles in the 

world that has been preserved until today. The 900-year-old fortress in Homs, near the Lebanese 

border, was captured by opposition forces, but the Assad troops took the castle back and severely 

damaged it. The fortress is strategically important and is the gateway to the inner parts of Syria, the 

coast of the country and the Beka Valley of Lebanon. For this reason, it has been one of the harshest 

conflicts in the civil war. After Aleppo and Damascus, the other city that suffered the greatest 

damage in Syria is Humus, which is rich in energy reserves. Humus, which was known as Emessa in 

ancient times, was hit at the intersection of the main roads of the country and was hit hard during the 

conflicts. In addition to the Castle of the Knights, the other important buildings damaged in Homs are 

the Umm al-Zunnar Church and the Arch of Virgin Mary.

Historically the city of Homs, known as the heart of Syria and providing the connection between 

Damascus and Aleppo and Damascus and the coastal cities of Latakia and Tartus, with its Hamidiye 

Bazaar, hundreds of years of churches and mosques, was under the control of armed groups in late 

2011. He was under the siege of Assad regime for a year and a half.

One of the most damaged ethnic groups in the region with the war is the Assyrians. The Syriac 

structures were also heavily influenced by the massacre of Syriacs, which began in Iraq and 

continued in Syria. The Archaeological Museum in Nineveh was destroyed and the Assyrian 

churches were burned. DAESH, a radical terrorist organization aiming to shape the identity of the 

region according to its own understanding by destroying local cultural and ethnic identity, has 

destroyed the 8th century Syriac statues in Haseke with a sledgehammer. DAESH militants, who 

damaged many historical artifacts in the attacks on Til Hirmiz, Til Shamiram, Qabre Shamiye and Til 

Khebish villages, set fire to Mar Bisho Church, one of the oldest churches in Syria in Til Hirmiz. The 

British Institute's Iraq Studies report states that the Mashki Gate, also known as the Kap Gate of God, 

”at the entrance to the old Assyrian city of Nineveh, was destroyed by ISIS attacks.



Finding solutions to provide quality education for the refugees regarding the mass migration 

after the Syrian crisis

1.

EDUCATIONAL

It is estimated that there are about 800,000 school-aged Syrian children in Turkey, most of whom live 

outside of the camps and are deprived of basic necessities such as accommodation, humanitarian aid, 

and education that are offered in the camps. Of those 800,000 eligible students, only 330,000 are 

enrolled in the education system, mostly in Temporary Education Centres (TECs) as represented in 

Figure 5. The enrolment rates in the AFAD-managed camp schools are over 95 percent, and the 

government partners with the Ministry of National Education, the UN Refugee Agency (UNHCR), 

and the United Nations Children’s Fund (UNICEF) to provide educational services. Despite their 

successful efforts to provide such services inside the camps, there remains a significantly low 

enrolment rate outside of camps. Given that 61 percent of non-camp refugees and 54 percent of camp 

refugees have only primary education or less, education is currently a chief concern for international 

and governmental relief efforts in Turkey (AFAD, 2014, p. 26).



For the academic year 2014-2015, 34 TECs in the camps and 232 TECs outside the camps were 

in operation in collaboration with several Turkish or Syrian foundations or non-governmental 

organisations (NGOs) (HRW, 2015; UNICEF, 2015d). These schools provide instruction in 

Arabic with some supplementary Turkish language instruction, free of charge to all students. In 

2016, 200 school buildings across the country were designated to the service of Syrian students. 

An additional 170 buildings, such as NGO or municipality buildings, were used as classrooms 

for these centres.

Table 7 below illustrates the existing and targeted enrolment rates at public schools, camps, and 

temporary education centres at different schooling levels. The data has been retrieved from a 

MEB communication to the Turkish Grand National Assembly. Accordingly, only about 75,000 

Syrians are enrolled in public schools with their Turkish peers. Furthermore, in all public 

schools, camp schools and TECs, as we move from primary school to middle school and high 

schools, the enrolment rate is reduced dramatically.

Early in the Syrian crisis, it is estimated that there were about 4,000 Syrian students enrolled in 

Turkish universities, until 2015-2016 when enrolment increased to around 10,000 students and 

more recently to around 14,000 students for 2016-17 as reported



by the Higher Education Council in 2016. The following table depicts the enrolment of the 

Syrian refugee students pursuing different degrees across higher education institutions in 

Turkey for the academic year 2016-17.

In 2013, the Government of Turkey (GoT) authorised the adoption of a revised Syrian 

curriculum for TECs and in-camp schools, replacing the material on Bashar Al Assad with 

Ottoman history and offering science, social science, math, and Turkish language courses

(UNHCR, 2014, p.26; Evin, 2014). The Syrian Education Curriculum provided a curriculum in 

Arabic based on the Syrian one in around 700 classrooms in camps (ICC, 2014, p. 9). Although 

the government had previously placed several restrictions on the operations of international 

relief organisations and Syrian organisations in Turkey, in 2013, the GoT allowed Syrian 

organisations to cooperate with Turkish counterparts to provide health and educational services 

to refugees. In the past, according to Turkey’s Migration Policy Centre, in Antakya and 

Gaziantep, Syrian teachers were allowed to establish their own curriculums in semi-official 

school set-up by Syrians themselves (MPC, 2013). On top of that, an investigative piece by Al-

Monitor indicated that in addition to the 32 schools established in Reyhanlı, there were also 

illegal schools founded by the opposition and some even by Al-Qaeda (Evin, 2014). In the 

2015-2016 school year, with the new MEB directive of September 2015, the regulations on the 



curriculums of these schools were tightened in an attempt to standardise the curricular and other 

educational activities of these schools.

Higher Education for Syrian Refugees in Turkey

Statistics about enrolment of Syrian refugees in higher education before the war show that an 

estimated 26 percent of Syrian urban men and women, as well as 17 percent of rural men and 

15 percent of rural women, studied in college, at university, or had vocational training (Fricke 

et al., 2014). Estimates from 2014 depict a plummet in the percentages of Syrian students 

participating in higher education compared to pre-war statistics. Of the students aged 18-24 and 

thus eligible for higher education, a mere 17 percent of internally displaced Syrians were 

enrolled; under 2 percent of refugees in Turkey; 8 percent in Jordan; 6 percent in Lebanon; and 

8 percent in Egypt (Cremonini, Lorisika, Jalani, 2015). A more general estimate places the total 

participation of Syrians aged 18-24 in higher education at 20 percent before the war and less 

than 5 percent in 2016 (EU Regional Trust Fund in Response to the Syrian Crisis, 2016). In 

fact, only 1,463 male and female youth, adolescents and adults (constituting 2 percent of the 

targeted 74,855 individuals) had access to vocational training or higher education in 2016 (3RP 

Regional Monthly Update, July 2016).

There are 104 public universities and 72 non-profit foundation universities in Turkey. The 

Council of Higher Education (YÖK) oversees every institution of higher learning: universities, 

institutes of high technology, post-secondary vocational schools, and military and police 

academies (Council of Higher Education, 2014). The estimated percentage of Syrians enrolled 

in higher education in Syria before the war was over 20 percent and as high as 26 percent. Using 

the estimate that approximately 10 percent of Syrians in Turkey were between the ages 18-22 

(officially placed at 847,266 but likely over a million), the number of eligible refugees (who 

could not enter university after secondary school or were forced to abandon their university 

studies) was between 20,000 and 30,000 in 2014 (Fricke et al., 2014). A mere 1,784 Syrian 

refugees, or 2 percent of the university-age group, enrolled in Turkish universities in the 2013-

2014 academic year (Fricke et al., 2014).

There are a few avenues through which Syrian students can apply for admission to higher 

education institutions in Turkey. Syrian refugees may apply to public and non-profit foundation 



universities as regular international students, though they are subject to public universities’ 

department quotas, or through government-funded scholarship programs (Fricke et al., October 

2014). All international students have to take the admissions exam, Yabancı Uyruklu Öğrenci 

Sınavı (YÖS); however, since 2010 each university has created its own version of the test in 

the language of its choice (Fricke et al., 2014). Since 2013, Syrians under temporary protection 

were given the option to be exempt from this exam and the right to apply to universities directly 

without an exam. This was implemented first at seven universities in cities bordering Syria and 

then at all universities across country. The development of the policies in this area has been 

elaborated in the policies section of this report. Students may also be required to submit national 

or international baccalaureate test results, high school transcripts and diplomas, passports, 

Turkish residency documents, and language proficiency test results (Fricke et al., 2014). The 

table below shows the number of Syrian refugee students enrolled across five of the universities 

in Turkey.

Previously, Syrian students were able to apply for the Türkiye Bursları (Turkey Scholarships 

Program), which gives 4,000 students access to public universities; however, in 2014 the 

government announced that a total of 5,000 scholarships would be given specifically to Syrian 

students (Fricke et al., 2014). According to current statistics, over 3,000 Syrian students have 

been granted scholarships so far. The table below depicts the number of students receiving 

scholarships in Turkey.



Many barriers still pose challenges to Syrian students seeking access to higher education. It is 

noteworthy that the Turkish educational infrastructure could accommodate only 925,000 of 

more than two million applicants for higher education in 2014 (Fricke et al., 2014). Syrians face 

many of the same adversities enrolling in higher education in Turkey as they do in Lebanon, 

Jordan, and Iraq, such as issues providing proper documentation and authentic academic records 

from Syria, affording associated education costs, and transferring credit from previous years of 

study. Studying in Turkey is particularly difficult because most Syrians do not know Turkish, 

the main language of instruction, or English: language barriers emerge as a problem even in the 

process of researching universities and filling out applications (Fricke et al., 2014). Moreover, 

the Turkish government has recognised the Syrian Interim Government’s baccalaureate exam, 

allowing Syrians to apply to higher education institutions; however, the Interim Government 

has failed to conduct the exam and award certificates in a timely manner, barring Syrians from 

accessing higher education (UNICEF, 2015).

A number of non-governmental organisations (NGOs) and international NGOs (INGOs) have 

sought to support Turkey’s efforts to provide for and integrate Syrian refugees. The 

government, particularly the DGMM, has regulated the work of these NGOs. The Dutch INGO, 

SPARK, is among these nonprofit actors having an impact on refugees’ lives through support 

of education initiatives. It created the International Syrian University in Exile (ISSUE), hosted 



by the University of Gaziantep, and began offering summer and winter university sessions in 

June 2013 (Fricke et al., 2014). The university offers courses lasting a maximum of three weeks 

taught by Syrian professors with a focus on rebuilding post-conflict Syria (Ahmadzadeh et al., 

2014). SPARK has also supported 200 Syrian students in Turkey with scholarships for higher 

education as of 2016 (SPARK Turkey, 2016). Additionally, in 2013, Syrian businessman 

Ghassan Aboud founded the Orient for Human Relief (OHR), based in Reyhanlı, which 

addresses the needs of post-secondary education Syrian students by offering English and 

Turkish classes, preparatory courses for international higher education exams, and vocational 

training to a few thousand students each year (Fricke et al., 2014). OHR operates in the Nizip 

refugee camp with permission from the Turkish government, also offering these educational 

programs to Turkish citizens living in poverty (Fricke et al., 2014). Founded in October 2013 

by Syrians in Turkey, the Free Syrian University (FSU) is a nonprofit educational institution 

offering ten different faculties of study for students unable to access Turkish universities 

(Fricke et al., 2014). Remote learning is also available for students, as well as financial aid; 

however, FSU lacks accreditation and so is not viewed favourably by some Syrian students and 

academics (Fricke et al., October 2014).

Many groups have supplemented the Turkish government’s scholarships for Syrian students 

with scholarships and grants. UNHCR initially awarded 12 students in Turkey full scholarships 

through its Albert Einstein German Academic Refugee Initiative (DAFI) (UNICEF, 2015), 

which increased to 70 students the following year, and most recently to 750 students. 

Additionally, UNICEF aided over 2,000 students whom enrolled in Turkish language courses 

at Ankara University through the Turkish and Foreign Languages Research and Application 

Center of Ankara University (TÖMER) program (UNICEF, 2015). The Sampaio Foundation’s 

Global Platform for Syrian Students offers funding for tuition and living costs for Syrian 

refugees, as do the Institute of International Education (IIE) and the German Academic 

Exchange Service (DAAD) (Jazar, 2015).



INTERNATIONAL AND REGIONAL LEGAL FRAMEWORKS

Turkey is a signatory of the 1951 UN Refugee Convention, according to which refugees have 

a right to education, particularly basic education. The Universal Declaration of Human Rights 

is the basis of the UNHCR mandate around the world and in Turkey. While the aforementioned 

exemplify the international frameworks surrounding the refugee integration policies regarding 

higher education, study participants report that there is limited involvement and lack of 

prioritization of the issue of access to higher education by the international community. 

Previous research confirms that higher education has been largely ignored in emergency 

situations, with the focus of educational development and aid aimed at meeting the Education 

for All and Millennium Development Goal targets of primary education (Dryden-Peterson, 

2012).

NATIONAL EDUCATIONAL POLICIES AND FRAMEWORKS

The Turkish Law on Foreigners and International Protection and the Temporary Protection 

Law, which specifically refers to higher education, constitute the basis of

UNHCR’s work in Turkey and provide a national framework. Despite the global trends 

towards supporting primary education for Syrian refuges in host countries, national higher 

education policies have followed quite a progressive pattern in Turkey. As indicated in the 

section describing the Turkish higher education system, even before the arrival of the Syrian 

refugees many international students enrolled in Turkish higher education institutions, such 

as Iranians and Azerbaijanis. The Higher Education Council of Turkey reports that the 

current legislation allows universities in Turkey to determine the number of international 

students they would like to accept each academic year. The number of international students 

an institution can accept is 50 percent of the number of Turkish students enrolled at that 

university.

Until 2013, Syrians were subject to the same university admissions criteria as other 

international students. Specifically, they had to provide Turkish state-recognized



(equivalency established) high school diplomas, and passports.

Then, Syrian students applied to universities that require them

 to take a YOS (Foreign Student Exam). However, the Higher Education Council of Turkey 

took a series of decisions in 2013 facilitating the Syrians’ access to higher education. Several 

legislations and bylaws were passed, such as easing transfer processes, relaxing the original 

documentation submission for degree equivalency, providing a high school completion test 

option (in the absence of a high school diploma), a university fee waiver system for all Syrian 

students and availability of large number of state scholarships through YTB.

Tertiary Education for Syrian Refugees in Lebanon

One of the most significant long-term consequences of the Syrian crisis is the disruption of 

Syrians’ education. As of 2015, an estimated 90,000-110,000 out of 450,000 Syrians in the 

MENA aged 18-22 years are qualified for tertiary education, which does not include would-

be students over the age of 22 (Redden, 2015). According to UNHCR, the number of Syrian 

refugees aged between 18 and 24 years old reached 108,639 in 2016 (42,230 males and 

66,409 females). Statistics on university enrollment before the war estimate that 26 percent of 

Syrian urban men and women, as well as 17 percent of rural men and 15 percent of rural 

women, studied in college, at university, or had vocational training (Fricke, King, & 

Watenpaugh, 2014). A more general estimate places the total participation from Syrians aged 

18-24 in tertiary education at 20 percent before the war and less than 5 percent in 2016 (EU 

Regional Trust Fund in Response to the Syrian Crisis, 2016). Estimates from 2014 depict a 

plummet in

the percentages of Syrian students participating in tertiary education, compared to pre-war 

statistics. A mere 17 percent of internally displaced Syrian students aged 18-24, eligible for 

tertiary education, were enrolled; under 2 percent of refugees in Turkey; 8 percent in Jordan; 

6 percent in Lebanon; 8 percent in Egypt (Cremonini, Lorisika & Safar, 2015). These low 

percentages of enrolled students contrast sharply with the number of tertiary education 

providers in those countries: 166 in Turkey; 36 in Jordan; 47 in Lebanon; 51 in Egypt 



A large number of refugees in Lebanon are not enrolled in formal education, reaching 48% of 

children aged

6-14 and 95 percent of youth aged 15-24, according to the 2015-2016 Lebanese Crisis 

Response Plan (LCRP) (Government of Lebanon & UN, 2015). Attention is primarily given 

to addressing this issue within primary education, with programs such as MEHE’s Reaching 

All Children with Education (RACE) plans and the multi-actor LCRP directing attention 

towards enrolling students in formal education at Lebanese public schools and providing 

support for informal education (Government of Lebanon & UN, 2015). It is reported that 

almost half of the refugee population enrolled

in public schools in Lebanon is lost after cycle one or grades 3 and 4. This leaves a very 

limited number of refugees who continue their education within the second cycle through 

secondary school, with only 2,000 students reported to be enrolled in secondary public 

schools in the country.



Considering the large number of students not receiving primary and secondary education, 

tertiary education is even more threatened as a result of the crisis.

The majority of Syrian refugees aged 18-24 years, including Syrian university students 

whose studies were interrupted by the war, are unable to access Lebanese tertiary education. 

UNHCR reports that there are an estimated 101,892 young Syrian refugees aged 18-24 in 

Lebanon (UNHCR, 2017). It is further estimated that the number of Syrians with disrupted 

tertiary education in Lebanon at 70,000 based on pre-war enrolment figures (Fricke et al., 

2014). Tragically, the estimated number of Syrian students in Lebanese universities in 2014 

ranged 6,500-10,000 (Jazar, 2015), with the Lebanese MEHE placing the estimate number at 

7,072 (MEHE, 2016). Table 3 shows the total number of Syrian students in comparison to 

Lebanese students in all universities.



Scholarship programs in Lebanon

National and international organisations have launched scholarship programs in the region 

providing young Syrian students with opportunities to fund tertiary education. Such programs 

help address the funding gap for youth and lack of resources supporting tertiary education for 

refugees. A representative from a non-governmental organization (NGO) stated: “These 

programs are not based on a scholarship merit; which is the normal case; they are based on an 

urgent call for acute need of the refugees.” The following section reviews scholarship 

programs that serve the Syrian refugee students in Lebanon.

JUSOOR-Lebanon for Higher Education: JUSOOR

Founders of JUSOOR are Syrian expatriates living abroad, and benefactors include The 

Asfari Foundation, The Said Foundation, and Chalhoub Group (Jusoor, 2016). The program 

was launched in 2011 in Syria. They started an Exchange Mentorship Program with Syrian 

students living abroad to mentor students living and receiving their education in Syria. The 

original objective was teaching Syrian students soft skills in addition to English language 

proficiency. In Lebanon, JUSOOR started in 2012 with an activity centre. In 2014, nine 

students were awarded university scholarships out of 200 applications (Jusoor, 2016). In 

2015, out of 12 Bachelor’s degree scholarships in five private universities, the project 

supported eight students through partnership with the Lebanese International University 

(LIU) based on a scheme share up to 50%. One of the students pursued Master’s degree. 

Syrian students, on equal gender base, were supported through almost full tuition fee. 

Currently, 15 undergraduate students are enrolled and for the next year, six more students will 

be selected. The outreach reaches thousands of applicants through Facebook (A representative 

from JUSOOR-Lebanon, August 2016).



Scholarships for Syrians: LASeR

The Lebanese Association for Scientific Research (LASeR) created an academic program for 

refugees in Lebanon. Launched in 2013, the Scholarships for Syrians program provides 

funding for students to attend the LU and four private universities: Arts, Sciences, and 

Technology University in Lebanon (AUL); LIU; Al-Jinan University (JU); and University of 

Tripoli (UT). LASeR provided in 2013 around 250 scholarships to Syrian (50%) and 

Lebanese (50%) students (Bollag, 2016b). In 2015, LASeR provided 440 scholarships that 

negotiated up to 75% discounts at JU and LIU (Al-Fanar Media, 2015). Six hundred students 

are supported in 2016, out of which 240 are new Bachelor’s degree scholarships (Bollag, 

2016a) with the biggest number enrolled at JU and a majority of the students attending 

university in Tripoli. In addition to full and partial scholarships for Bachelor’s degree 

programs, LASeR students are also supported in English language and professional soft 

skills.

For outreach purposes, LASeR posted 500 posters in camps, the United Nations (UN) 

office, and were advertised on Facebook.

Special Teaching Diploma (STD): LASeR

LASeR launched the (STD) program in partnership with LIU. Around 35 male Syrian 

teachers pursued their Master’s degree (A representative from LASeR, August 2016).

Albert Einstein German Academic Refugee Initiative Fund (DAFI): UNHCR

UNHCR launched DAFI in 2014 to access tertiary education for Syrian refugees as a 

component of the global DAFI program. DAFI provides scholarships and cooperates with 

Terre des Hommes (TDH) Italy for implementation in Lebanon. Funded by the German 



government (Bollag, 2016a), UNHCR supports both registered Syrian refugees willing to 

start or continue their university studies in Lebanon and Lebanese students through a 

Bachelor’s degree in partnership with LU. In 2014, 60 students (ReliefWeb, 2015); in 2015, 

131 students (UN, 2016), and in 2016, around 300 students (A representative from DAFI, 

August 2016) were provided with: (1) Financial support including full tuition fees; monthly 

allowances for transportation, food, and living stipend; and twice a year clothes and books. 

(2) Language support in coordination with the British Council and the American Centre for 

English and the Institut Français for French.

(3)Legal support through workshops or sessions (a representative from UNHCR; a 

representative from TDH, August 2016).

Higher Education 4 Syrians (HES): SPARK

SPARK, a Dutch NGO that aims to develop tertiary education and entrepreneurship among 

youth in conflict affected societies, launched its ambitious regional scholarship program 

with support from various funders in 2015 to tackle this acute need with a regional approach. 

The first year grant program was funded by the Ministry of Foreign Affairs of the 

Netherlands. SPARK has received additional funding from the Qatar Foundation Education 

Above All to implement scholarships with Al -Fakhoora (SPARK, 2016b). Recently, 

SPARK is a beneficiary of the European Union (EU) Regional Trust Fund in response to the 

Syrian crisis, the ‘Madad Fund’ (European Commission, 2015). Through online registration 

and outreach in camps, SPARK received over 5,000 applications since mid-2015. In 

Lebanon, the goal of SPARK is to enrol 2,369 students in four years (2015-2019) in certified 

language courses, vocational education or bachelor education (SPARK, 2016a). In 2015, 

HES program supported 160 students and in 2016, the program supported 576 young Syrian 

students in Bachelor’s degrees through scheme share partnerships up to 50% with LIU and 

JU (a representative from SPARK, August 2016). In 2017, SPARK intake will support 30% 

students from the host communities in Bachelor’s degrees program. In addition to full tuition 

fee commitment until the end of 2019 and the English language support, HES program is 

supporting students with monthly allowance living stipend, transportation, and legal 

counselling.



Beyond Bachelor’s degrees, 300 students received English language courses at different 

levels through partnership with the American Lebanese Language Centre (ALLC) (a 

representative from SPARK, August 2016). HES program also supported 150 students in 

2015 and 485 Syrian and Lebanese students in 2016 for vocational programs through 

partnership with Al Kayrawan Vocational Institute (a representative from SPARK, 2016). 

SPARK has enrolled Syrian students at the Centre for Continuing Education at AUB. AUB 

offered 35% discounts on certified short courses in early childhood education, tailored to the 

needs of the students; 265 SPARK students recently graduated (a representative from 

SPARK, August 2016).

Quality Universal Education for Syrian Students and Teachers (QUESST): UNESCO

UNESCO launched QUESST in 2015 as part of its regional education response strategy to 

the Syria crisis, entitled Bridging Learning Gaps for Youth. Funded by the State of Kuwait 

(UNESCO, 2015b), UNESCO supported 206 students that were already enrolled and were at 

risk of dropping out due to financial constraints to complete their studies in 2015 through full 

financial packages (A representative from UNESCO, August 2016). Both Lebanese (40%) 

and Syrian (60%) students were supported in this project through a partnership with three 

Lebanese private universities: The Arab Open University (AOU), Haigazian University, and 

Université Libano-Française (ULF) (A representative from UNESCO, August 2016).

MasterCard Foundation Scholarship:

MasterCard Foundation

The MasterCard Foundation funded and launched a global program in 2012 to enrol 

students from Sub-Saharan Africa in the Faculty of Health Sciences at AUB. It expanded in 

2016 to include Syrian refugees and students from the local host community in



all majors. The aim was to provide students with quality education and build leadership 

skills. Based on a new proposal launched in 2016, MasterCard Foundation project will 

provide 180 scholarships over the next nine years, 50% from Africa and 50% from Lebanon 

with the focus on Syrian refugees (33%) and underprivileged Lebanese and other 

communities, such as Palestinians (66%). A representative from AUB stated: “We needed to 

take care of our own backyard, Lebanon.” The scholarships will cover

110 graduate students 70 undergraduate students with a full commitment from the day they 

are enrolled until graduation (AUB, 2016).The program includes full tuition fees, 

accommodation in dorms, stipend, computer, books and stationery, health insurance, and 

counselling. One preparatory year of University Preparatory Program (UPP) is included in 

addition to freshman year for students who have the Syrian Baccalaureate; for students who 

have the Lebanese Baccalaureate they enrol as sophomores after finishing the UPP. In 

addition to financial and academic support, the program includes community projects, 

workshops to build leadership and community engagement, as well as relevant internships to 

prepare them for future careers. There are dedicated counsellors in addition to the health 

support. In 2015, initial outreach started through AUB faculty members, then through NGOs, 

and last through JUSOOR posting on their Facebook page. Selection was based on interviews 

in addition to house visits. Sixty undergraduate students were selected in 2015 from Lebanon. 

The first cohort included 75% Lebanese and 25% Palestinians: 60% females and 40% males. 

At the time, reaching out to Iraqis and Syrians proved difficult and only one Syrian student 

received a scholarship.

Higher and Further Education Opportunities and Perspectives for Syrians

(HOPES): DAAD

The EU ‘Madad Fund’ established HOPES with the objective of empowering young people 

from Syria to build their own career paths by directly addressing their tertiary education 

needs. HOPES is implemented by the German Academic Exchange Service (DAAD) in 

collaboration with its partners; British Council, Campus France and EP-Nuffic (Lindsey, 



2016). The life-span of the project will be from 2016 until 2019,  in cooperation with 

UNHCR (UNHCR, 2016c) and a number of EU-funded institutions. HOPES, regionally, 

will be providing (1) financial support for more than 300 Master’s and Bachelor’s degree 

scholarships to Syrian students and vulnerable youth from the host communities in Turkey, 

Lebanon, Jordan, Iraq and Egypt; (2) linguistic support for 4,000 students in English; (3) 

academic counselling support for 42,000 students, (4) information on tertiary education 

opportunities, (5) funding for short projects by local institutions, (6) opportunities for 

networking and dialogue between stakeholders (representative from HOPES, August 25, 

2016). Table 4 shows the scholarship programs launched to support Syrian refugee and 

local students access tertiary education in Lebanon.
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QUESTIONS TO BE ANSWERED ON THE RESOLUTION PAPER

 How can member states be persuaded to contribute more foreign aid towards 

education?

 What initiatives can be taken to ensure education for refugees on basic and higher 

levels?

 Which measures can be taken to provide an education to children displaced by 

conflict?

 What can be done to address increased targeting of children and education facilities in 

armed conflict?

 How can the successful economic integration of refugees and migrants be achieved 

following their education?

 Under what circumstances can political actors intervene in a certain state’s territory to 

protect cultural heritage?



 What kind of international response can be designed to overcome the negative effects 

of war on cultural heritage?

 What measures can be taken to protect intangible cultural heritage in conflict areas?

 What forms of action can be initiated to protect and restore tangible cultural heritage 

artifacts in conflict areas?


